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NATIONAL LEARNING, TEACHING AND ASSESSMENT POLICY

Introduction

The mandate of all higher education institutions in Rwanda is to support the social, economic and
political goals of our nation. The principle of academic integrity, high-quality teaching and
learning, providing equal opportunities, seeking excellence and increasing access by developing
more opportunities for flexible learning both on and off campus must be central to the planning and
delivery of our taught provision. Excellence in Learning and Teaching is the centre of all our
activities, and the importance of continually improving them does not need justification. It must
therefore be important to provide academic staff with adequate means to deliver service of high
quality and assure high and improving standards, and adequate staff development to build their

capacity to do so.

Global and national context for learning and teaching

e Increased demand for external accountability, with the establishment of the Higher Education
Council and the expectation that our degrees shall be benchmarked to international standards.

e A growing emphasis on flexibility and lifelong learning.

e Structural changes to academic programmes arising from the development of a credit
framework.

e Increasing focus upon the development of personal and transferable skills, including
employability and entrepreneurial skills, to ensure that our graduates have the competence that
employers are entitled to expect from them.

e New forms of learning arising from developments in ICT and other technologies —distance
learning and blended learning.

e The need to increase the provision of part-time, community and work-based learning, including

students learning off campus.
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The National LTA policy

The National Learning, Teaching and Assessment Policy provides a broad framework within which
all Rwandan higher education institutions can guide the support and continued enhancement of the
learning experience they provide. It aims to ensure support and enhancement of student learning
across Rwandan HEIs. It provides broad strategies in LTA, which will work to inform individual
institutional strategies according to their priorities. It covers the support and development of staff
that are involved in teaching, the support of students learning and the development of student skills.
The principles of the relationship between research and teaching and the promotion of equality

through the development of an inclusive learning culture are central to the Policy.

Guiding Questions for the National LTA policy

1. To what extent do our current ways of teaching, learning and assessment encourage
progressive development of independent learners equipped with necessary knowledge,
skills, attributes and confidence to play a constructive role in the employment sector, ready
to contribute to the social economic and political development of Rwanda? In other words,
to what extent do they produce graduates who can take responsibility for decision-making,
have the judgment to know when they lack the knowledge or skills to deal with a problem

and are able and willing to remedy these shortcomings?

2. s there a mismatch between workplace expectations and student skills and competences?
Are we facilitating the development of the skills and qualities needed for effective

employment, as well as just subject knowledge?

3. Are teaching staff provided with the necessary and appropriate training to implement
innovative, imaginative and effective ways of teaching informed by current research and

linking research and teaching?
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4. Do the forms of assessment we use test and encourage the development of skills and

competence properly as well as knowledge?

5. Are staff provided with the necessary resources and facilities to implement effective

teaching?

Objectives of the policy

e To provide a framework within which Rwandan HEIs can design their own LTA strategies,
procedures and methods to satisfy the needs of students taking their programmes.

e To maintain and enhance the quality of the student learning experience in the context of the
indivividual institution's mission and strategic priorities.

e To encourage a developmental culture for LTA and adequate means for the assurance of high
and improving standards.

e To equip students in Rwandan HEIs with the necessary subject knowledge, skills, attributes and
confidence to enter employment, undertake further study and play a constructive and creative
role in society throughout their lives.

e To enhance teacher effectiveness by supporting the role of the lecturer as a manager and
facilitator of students' learning.

e To support and encourage a shift from didactic teaching to towards methods that encourage the
progressive development of independent learners, with attainment standards for personal and
transferable skills as well as subject knowledge.

e To address the quality assurance and monitoring strategies which apply to all undergraduates

and taught master programmes in Rwanda.
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The Strategic Framework

1. The Learning Strategy;
To ensure that the learning opportunities made available to students studying in Rwandan Hs

(i) Properly prepare all students to become independent and lifelong learners,
(i) Allow all students to develop appropriate research and academic-related skills, and
(iii) Offer all learners an equal opportunity to develop their potential.

All students studying in HEIs in Rwanda will be provided as appropriate with opportunities to
develop a range of research and academic-related skills, both generic and discipline-specific. HEIs
will be encouraged to consider ways through which student learning can be more closely integrated
with aspects of the subject-specific research undertaken within the institutions. All students will
also be provided with opportunities to engage in personal development planning, to ensure that they
are aware of their own strengths and able to recognize the areas in which they can improve further.
Staff across the country will continue to receive appropriate support to ensure that learning
activities are designed to be inclusive and non-discriminatory. HEIs should take steps to align

learning outcomes and assessment through implementation of the assessment strategy.
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2. The Teaching Strategy

To ensure that the teaching offered by Rwandan HEIs:

(i) Builds on and is appropriately linked with subject-specific research,

(if) Creates no unnecessary barriers to participation and, further, is inclusive and fully
accessible to all our students,

(iii)Is structured in such a way as to facilitate the development of skills and competence as
well as imparting knowledge, and

(iv)Remains of the highest academic standard.

HEIs will ensure the link between teaching and research, to ensure that curricula are inclusive and
to maintain provision of the highest academic standard. HEIs should continue to develop
programmes suited to the knowledge economy, and to develop students who are capable of
deploying their knowledge and skills in a wide range of different environments. The majority of
undergraduate programmes will continue to be offered on a full-time basis, but taught postgraduate
provision may increasingly be offered on a more flexible basis. New and innovative postgraduate
provision will be encouraged that is market-relevant, interdisciplinary, employer-sponsored and

capable of attracting a wide-range of students.

The type of domain of learning, the type of students and the nature of educational goals determine
the choice of teaching approaches. A wide range of teaching, learning and assessment methods

should be employed. This should include but not be limited to the following;

Discovery approaches: Projects, independent studies, thesis/dissertation work, construction tasks
(building prototypes, writing computer programmes, creating web pages, artistic and literary work),
independent reading, and case studies

Participatory approaches: Group work, focused group discussions, debates, seminars,

conferences, panel discussions, peer tutoring and tutorials.
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Presentation approaches: Lectures, films and slide shows, video shows, performance,

demonstration and exhibition.

Application approaches: Practical exercises, simulations, teaching practice, internships, field and

community attachments, case studies of real life problems.

3. The Assessment Strategy.

To ensure that assessment is explicit, valid, and reliable.

Core Principles of Assessment

Assessment will be valid (assessment tasks will assess what is intended to be assessed and
be fit for purpose). All modules have learning outcomes, which are what the assessment is
to test. These learning outcomes cover knowledge/ understanding, cognitive skills, practical
skills and personal/transferable skills. The Assessment for each module must cover all these
objectives, and it must be clear what a given assessment task covers and that it is
appropriately designed to do so.

Assessment will be reliable (assessment processes and procedures will be accurate,
consistent and trustworthy and their broad outcomes will have the full confidence of all
parties). Internal and external moderation are important here.

Assessment will be explicit (assessment tasks, processes and procedures will be accessible,
clearly explained to and understood by all stakeholders including prospective and current
students, funding agents, academic and related staff, professional bodies and employers).

A major objective of higher education is to facilitate learning. Assessment is part of an integral to

learning and teaching activities. The purposes of assessment are to help staff and students monitor

and improve learning, to provide a measure of student achievement and to help assure academic

quality and standards. The policy encourages a number of assessment methods.

Formative assessment is designed to help learners learn more effectively through giving
them feedback on their performance indicating how it can be improved.
Summative assessment is used to indicate the extent of learner’s success in meeting the

intended learning outcomes of a unit of study or programme.
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A singular assessment task may incorporate several functions. An implicit element of any form of

assessment is feedback to the learners regarding his/her learning. Feedback provides information

about any difference between the intended learning outcome and what has been achieved and

enables the learner to identify any action required to manage this difference. Throughout the

strategy the term ‘assessment’ includes peer and self-assessment.

Forms of assessment that may be appropriate for different learning outcomes include but are not

limited to:

Tests, examinations, short written pieces (e.g. press releases) that elicit knowledge,
understanding and the ability describe accurately;

Essays, examinations and other kinds of writing (e.g. briefing notes for ministers, employers
etc) that require students to produce evidence and make reasoned argument on the basis of
it;

Essays and examinations that require students to analyze a problem, diagnose the nature of a
substance or complaint, plan investigation or propose solutions;

Oral and other non-written forms of presentation of arguments or results (oral or poster
presentations, websites) — including presentations with a role-play element, such as a
presentation to a non-technical audience;

Role-plays to explore and test decision-making or group-work skills, or diagnostic ability in
medicine or chemistry;

Performance: making prototypes, works of art; writing computer programmes, poems;
presenting music, drama;

Practical tasks: laboratory-based tasks; diagnostic tasks in chemistry; research projects;
Reports of practical tasks or visits/placements: research reports, laboratory reports, reflexive
accounts of placements etc;

Plans for practical tasks or situations: proposals for research or social intervention/action or

placement activity, plans for works of art or prototypes.
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4. The Academic and support staff strategy

To ensure that Academic and Support Staff within HEIs:
(i) Are effectively supported in making their contribution to learning and teaching;
(if) Have opportunities to appropriately develop and enhance their skills;
(iii) Are appropriately recognized and rewarded for excellence.
Staff are an HEI’s greatest asset, and HEIs will seek to ensure that they are supported and
appropriately recognized for their contribution. HEIs will therefore seek to ensure that a more
joined-up approach is adopted to staff support and development, in recognition of the perpetual
need for staff to develop their skills and expertise in teaching and the support of learning. This
coordinated support will involve staff taking a postgraduate certificate in learning and teaching,
when one becomes available nationally. This and other staff development routes should attempt to
raise staff capacity to:

e Contribute to the HET’s strategic targets and to the assurance and enhancement of quality;

e Take and develop a role as managers and facilitators of students’ independent learning;

e Learn new ways of teaching and assessing, share good practice and make good use of new

resources from outside the country.

6. The Learning Environment strategy
The learning environment strategy focuses on the physical learning infrastructure, the virtual

learning environment and the information resources.

HEIs need to provide staff with the necessary material resources and training to be to implement the
institutional LTAS. We need to apply innovative ways of teaching, including e-learning and
blended learning, and to link research and teaching. We also need to develop flexible learning on
and off campus; the LTAS should address the quality of these provisions. Spcifically, HEIs should
ensure that the necessary resources are allocated to support learning and teaching, including: lecture
theatres, classrooms and laboratoriess appropriately equipped; access to ICT; learning materials
including books, journals and electronic resources; student services including guidance and

counselling; and an ‘Effective Learning Support Service’.



